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Background

The Oregon Community College Student Success Plan, Measure What You Treasure, adopted in 2008, guides the intentional efforts of the colleges to improve and enhance academic experiences and success rates of Oregon’s community college students. Each year the work plan is updated to articulate the specific activities scheduled for each phase of the plan.

The 2010 -13 Oregon community college strategic plan calls for a taskforce to undertake specific planning for improving student persistence and completion. The Persistence and Completion Taskforce members included representatives from the Oregon Presidents’ Council (OPC), the Council of Instructional Administrators (CIA), the Council of Student Service Administrators (CSSA), the Oregon Community College Council of Institutional Researchers (OCCIR), Career Pathways, and CCWD staff (See appendix A for Taskforce Roster). The Taskforce was charged with identifying transition points that students often fail to persist through to the completion of degrees or certificates; to identify strategies that will complement and enhance current efforts of the 17 community colleges; and to provide a resource from which an individual college can select strategies or a statewide or consortia effort can use to hone a collaborative initiative. The 2010-13 Strategic Agenda for Student Persistence and Completion in Oregon’s Community Colleges, developed by the Taskforce, identifies the priority transition points and strategies that CCWD, individual colleges, or a consortia of colleges to seek funding to implement, through grants, partnerships or other strategic investments.
What we are learning—An Environmental Scan of Student Success Factors:
Oregon’s commitment to create a culture of evidence—to measure, to learn and to adapt—to maximize student success has energized the efforts of college leaders, CCWD and the State Board of Education to understand the forces that influence student success, to identify best practices and to take intentional action to support and enhance student success. Utilizing national research, resources and data, such as that available from the Achieving the Dream initiative (www.achievingthedream.org), Oregon has defined a roadmap of Milestones and Momentum Points (Appendix B) and 27 Best Practices (Appendix C) for student success. This work provides the foundation for succeeding phases of the Student Success Plan and the persistence and completion plan.

The Persistence and Completion Taskforce began its work within this framework of evidence by reviewing national, state and local research (See Appendix E) and a discussion of critical factors impacting student success based on the collective expertise of the Taskforce members. This reflection identified essential values, assumed areas for investment and categories of practice or capacity that positively or negatively impact student persistence and completion.


Essential Values:
· Students have the RIGHT to SUCCEED—not freedom to FAIL.
· Learning is the CENTER for all of us.
· Honor the intent of the student’s goal—engage to expose students to the horizons of learning for a Lifetime.
Critical areas for ongoing local and  state investments:
· Data assessment
· Academic advising and resources
· Online/self-advising and tracking
· Achievement gaps
· Faculty/staff and curriculum development
Positive Practices and Capacities
· Student Engagement: Student success is the responsibility of everyone at a college but it is a particular responsibility for faculty, in the classroom and out, and for advisors and student services staff.  Building opportunities for students to connect with individuals and/or departments on campus (“engagement”) is a critical element of student success.
· Cohorts are an Essential, Proven Tool: Cohort groups support, encourage and challenge their community members and are critical for CTE programs, bridge/gateway and first-term/first-year success.
· Early and Timely Interventions: Students encounter various transitions along the continuum of Milestones and Momentum Points (Appendix C).   Interventions at appropriate times along the continuum can support student commitment, capacity and ability to continue along their academic and career paths. Such interventions include stimulating a K-12 culture of college expectation as the next step; first term orientation programs; addressing age-based barriers (18-25 year old issues, 25-60 year old issues, etc.); transition/bridge programs between ESL, 2nd Language, GED, ABE, Developmental Education and college-level coursework; milestone and momentum point supports between AA/AS to BA/BS…as well as graduate work and lifelong learning.

· Technology-Based Assistance: Ability of each college and “system” to mine and analyze student data to inform administrative, student services and faculty decisions; system capacity to provide technology-based tools for student academic and career planning such as degree progress or personal career pathway 
Barrier/Negative Factors
· Student Factors: Students often do not have clear academic or career roadmaps; the SENSE survey revealed that students disconnect confidence and aspirations; students fail to “lock-down” credits at milestone and momentum points and often have to start over when pursuing a “next-step” credential.
· Faculty/Staff Factors: Generally, no one owns interventions to assist students on most campuses; college staff do not own and champion the development of relationships, rigor and relevance in the classroom. 
· System/College Factors: Lack of consistency in Oregon community college practices (e.g., assessment and placement); most of the community college systems were built for full-time students, most of whom serve predominantly part-time students; degree residency requirements can make it difficult to complete degrees; “packaging” online credits for a degree is difficult; residency criteria make it difficult to go from an Oregon community college to an Oregon public university.
Priority Student Transitions—Dangerous Intersections on the Student Success Roadmap

	A:  Many Credits but No Degree
	B:  First Term to First Year Completion 
	C:  Pre-College Courses to College-Level Courses 
	D:  No or non-Credit to Credit/College-Level Courses 

	Students who have successfully completed 40—90 college credits (from any combination of OR CC’s), within the past 5 academic years and who have not recorded degree completion.
	First Term is the term the student first enters at college-level or who returns after an absence of at least one academic year.

First year is when the student from the first term through at least two subsequent terms for a total of three consecutive terms. (with or without summer term)
	Students transitioning from High School, GED, Post secondary remedial and/or ADHD completion programs, displaced workers, or learners transitioning from ABE or credit developmental to achieve college level courses and goals.
	Students who have no credits or have taken only non-credit courses attempting the transition to credit/college-level instruction.


Menu of Recommended Strategies (See Appendix C for more detail on initiatives and activities)
	Strategy:
	Applies to 
Priority Transitions

	1.  Statewide Capacity to Increase Transition from First Term to First Year Completion
a. Bridge Programs

b. Build K-12 culture of college expectation

c. Create a model class for stand-alone first term experience

d. Identify and support low-skilled/unable to benefit students

e. Skill sets to learning sets

f. Reintegration students

g. Workforce/career pathways

h. Transfer preparation
i. Back On Track

j. College readiness and transition from GED, ESL, PSR

k. CRC/WF Skills/ABS & cohort learning

l. Learning centers: tutoring, peer advising, curricular support (bridge)

m. Possible Training Activities: John Gardner—Concepts ($35 K); Skip Downing (tools) $20K—moving relationship with student success to faculty
	A,B,C,D

Short to Middle term

	2.  Invest in Bridge Programs, Targeted to Specific Cohorts 

a. Low skilled/unable to benefit students

b. Skills set to learning sets (those who have technical skills but not the academic ones to be successful)

c. Reintegration students

d. Workforce/career pathways

e. Transfer preparation
f. Back on Track (Close to completion…or stop back in)

g. College readiness/transition from GED, ESL, PSR

h. CRC/WF Skills/ABS + Cohort Learning
	B,C,D

Short term 

	3.  Invest in Curricular and Faculty Development-
a. Develop ways for students to move through developmental education more quickly and successfully

b. Secure resources for professional development 

c. Identify core team to integrate best practices with curriculum

d. Pilot a “Course-a-Month” (University of Phoenix model)

e. Grouping courses by area of brain used (right/left)

f. Online faculty development to support online students

g. Gateway classes…Faculty develop relationships

h. Faculty development for first year classes

i. Identify an Oregon SWAT team to share successful pilots with others

j. Organize cohorts for online programs 
	A,B,C,D
Mid to Long Term

	4.  Statewide Capacity to Increase Academic Support for Students

a. Develop portal to aggregate and share learning/academic support for students

b. Develop online academic and career roadmap access for student planning

c. Tutor certification
	A,B,C,D
Mid to Long Term

	5.  Implement Mandatory Strategies
a. Advising

b. Orientation

c. Placement

d. Pre-Requisites 

e. Assessment

f. Address differing needs of part-time and full-time students
	A,B,C,D
Long Term


Recommended approach for using this strategic agenda to identify, select and respond to funding opportunities:

1. Proactively research/scan for grants with potential to fund strategic completion and persistence efforts, albeit through consortia arrangements or for all of Oregon’s community colleges.

2. Alert the community college leadership groups (OPC, CIA, CSSA, OCCCIR and others) that a grant opportunity is available.  Attach the strategic targets and strategies information with the alert and request comments, ideas, existing work, models and/or pilots that might be leveraged, expanded or infused to support the proposal and response.

3. Determine if funding opportunity scale is appropriate for individual college response or whether a statewide or consortia response would be appropriate.

4. Create a statewide rapid response team to conceptualize responses to grant opportunities. The team may include representatives from OCCCIR (Data/research), CIA (Instruction), Adult Basic Skills, Workforce Strategy/Career Pathways, CSSA (Student Services) and other appropriate statewide peer teams. This team would function as the Persistence and Completion Taskforce did for the Lumina Grant (described below), but colleges and/or leadership groups (CIA, CSSA, etc.) might also have quick response teams to provide reviews, input and/or recommendations.

5. Select a priority transition and select one or more ideas from the menu of strategies. 

6. Answer the following questions:

a. What do we have in place currently?

b. What data do we have that reflects our successes and needs?

c. What is our achievement gap:  Review the demographics and Milestone and Momentum Point data.

d. What can we expand on and where can we steal a promising practice?

7. Identify a data framework for baseline as well as targets, suggested goals and targets for movement for grant. Ensure that colleges can benchmark against their own movement not compared to others.

8. Have the team spend the needed time (large scale grants many require a one- or two-day intensive meeting) to scope and write the grant.

A Test Drive—The Lumina Grant Pre-Proposal
A few days before the Persistence and Completion Taskforce met for a two-day work session, a grant opportunity from the Lumina Foundation was identified. The focus of the grant was specific to persistence and completion and the deadline for a pre-proposal application was midnight of the second day of the taskforce’s work session. The taskforce to write the pre-proposal as well as tackle their initial charge
It was an ambitious undertaking but proved to be the perfect opportunity to test the theory that if Oregon’s community colleges were clear about commonly held values regarding strategic persistence and completion goals and were prepared with strategic targets and a menu of “best-practice” strategies, a grant response could be effectively drafted in a short period of time with a very tightly crafted process. 

The taskforce members spent the first day of the work session charting out an outline of the originally charged deliverable—a strategic agenda for enhancing student persistence and completion. From that outline, they selected a targeted priority and possible strategies that aligned with requirements of both the target priority and the Lumina grant criteria.
On day two, the taskforce broke into two teams and spent the morning fleshing out the work of the Strategic Agenda and the Lumina pre-proposal, after which the drafting of the taskforce’s final report was assigned to CCWD staff.  The remainder of the time was spent finalizing the Lumina pre-proposal (Appendix D). It is just a pre-proposal and clearly the whole proposal, if Oregon’s community colleges are invited to apply, will be a much more complex and rigorous undertaking requiring more data and more clearly defined activities and budget.  However, it does demonstrate that a good proposal strategy can be quickly defined when we have strategic targets defined and we have pre-identified activities and best practices that align with our targets. 

Appendix A

Persistence and Completion Taskforce Roster

· Two members from Oregon President’s Council


Peter Angstadt – RCC


Gerald Hamilton - KCC

· Two members from Council of Instructional Administrators (CIA)


Dan Lange - BMCC


Elizabeth Lundy – Clackamas

· Two members from Council of Student Service Administrators (CSSA)


Kate Berry – Lane


Jim Eustrom - Chemeketa

· Two members from Oregon Community College Council of Institutional Researchers (OCCCIR)   


BJ Nicoletti –LBCCC


Dan Yoder – UCC

· Career Pathways  - Kim Freeman –MHCC

· CCWD - Connie Green, Donna Lewelling, Terri Johanson
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	Student Success Indicators Grid
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	Momentum Points
	
	
	
	
	
	
	
	

	Milestones
	CELL PERCENTS BY STUDENT GROUP
	

	
	
	
	
	
	
	
	
	

	 
	STUDENT GROUPS
	 

	Milestone/Momentum Point
	ABE
	ESL
	GED
	Post- secondary Remedial
	Lower Division Collegiate
	Career Technical Education
	Lifelong Learning
	All

	ACCESS/Retention for Oregon High School Graduates: Percent of Oregon high school graduates who enroll at Oregon community colleges within 2 years of high school graduation
	 
	 
	 
	 
	 
	 
	 
	52.3%

	ACCESS/Retention for Oregon High School Graduates: Percent of Oregon high school graduates enrolled at Oregon community colleges who earn 30 or more credits within 2 years of high school graduation
	 
	 
	 
	 
	 
	 
	 
	37.9%

	ACCESS/Retention for Oregon High School Graduates: Percent of Oregon high school graduates who enrolled at Oregon community colleges AND earned 30 or more credits within 2 years of high school graduation
	
	
	
	
	
	
	
	19.8%

	Pre and Post test score gains on a standard CASAS test
	39.6%
	48.0%
	
	
	
	
	
	

	Passed one or more GED subtests
	
	
	27.6%
	
	
	
	
	

	Attained a  GED or high school diploma
	17.1%
	1.9%
	31.7%
	
	
	
	
	

	Completing two college-level courses (six credits)
	2.6%
	2.4%
	6.4%
	32.1%
	70.4%
	58.3%
	
	

	Completing two college-level  or Post-secondary Remedial courses (six credits)
	3.5%
	2.8%
	7.4%
	
	
	
	
	

	Completing two college-level or Post-secondary Remedial courses (six credits) - students with Post-secondary goal only
	12,.5%
	16.0%
	12.9%
	
	
	
	
	

	Passing a remedial Math or English course with a C grade or better
	
	
	
	55.7%
	
	
	
	

	Passing a College-level course in subject area where remediation was needed
	
	
	
	39.8%
	59.3%
	47.2%
	
	

	Completing the first 3 college-level Math credits OR  completing Gatekeeper Math course  (LDC students: Mth 100 or above)
	
	
	
	
	18.7%
	
	
	

	Completing the first 3 college-level Math credits OR  completing Gatekeeper Math course  (CTE Associate degree students: Mth 75 or above) (May lower to Mth 70)
	
	
	
	
	
	9.8%
	
	

	Completing the first 3 college-level Math credits OR  completing Gatekeeper Math course  (CTE Certificate students: Mth 20 or above)
	
	
	
	
	
	14.9%
	
	

	EVER earning first 15 college-level credits
	
	
	
	
	61.4%
	52.1%
	
	

	Earning first 15 college-level credits in one year
	
	
	
	
	11.7%
	7.7%
	
	

	EVER Earning first 30 college-level credits
	
	
	
	
	43.8%
	39.7%
	
	

	Earning the first 30 college-level credits in one year
	
	
	
	
	4.4%
	3.5%
	
	

	Earning a LESS THAN 1 YEAR certificate
	
	
	
	
	
	X
	
	

	Earning a 1 YEAR + certificate
	
	
	
	
	
	2.1%
	
	

	Earning an Associate degree this year
	
	
	
	
	3.4%
	4.1%
	
	

	Transferring to a Baccalaureate institution (by Fall term 2009 for 0708 students)
	
	
	
	
	35.3%
	13,2%
	
	

	EVER earning a college credential or transferring to a Baccalureate institution
	
	
	
	
	X
	X
	
	


Appendix C

27 Best Practices

For

Student Success

Curricular Initiatives 

1. Learning Communities/Cohort Groups

Examples:  (1) classes designed for a cohort group in order to build supportive relationships within a particular program; (2) two or more classes linked by major or content, and planned collaboratively.

2. First Term or First Year Experience

Expanded orientation, or courses on college success offered throughout the first year.

3. Embedding Study Skills in Specific Courses

Study skills (note taking skills, test taking techniques, etc.) are integrated into classes, particularly those that have lower success rates.

4. Curricular Innovations/Faculty Development

Faculty are supported in designing curricular initiatives that increase student engagement and persistence.  Faculty are encouraged to engage in professional development related to student retention.  

5. Career Pathways

Career Pathways learning options are offered in an intensive, short-term format (3 or 6 months); they provide assistance and tools needed to make a successful career transition into the job market, and clear maps for returning for additional learning


Institutional Assistance & Academic Interventions

6. Learning Centers

Tutoring, writing/reading/math assistance, supplemental instruction, or learning activities are offered in a designated area, and/or online.

7. Early Warning Systems

A system of monitoring academic performance, proactively making contact with students in academic difficulty, and offering assistance through a variety of support services

8. Mandatory Assessment and Basic Skills Pre-requisites

Placement testing is required in reading, writing, and math for all entering degree-seeking students.  Students must meet prerequisites for lower division collegiate transfer courses meeting a general education, distribution area obligation for AS, AAOT, AGS, or AAS degrees.  

9. Summer Bridge Programs

Proactive assistance preceding the beginning of the school year (e.g., summer orientations, college success courses, brush-up workshops, group advising, community-building events, etc.); especially for “at risk” students.
10. Developmental Programs

Developmental programs for students who need additional skill development. Examples:  supplemental instruction, tutoring, intensive math preparation, developmental courses in math, writing, reading, writing workshops, ESL courses, study skills sessions, etc.

Student Development Initiatives

11. Mandatory Orientation/Special Workshops for New Students

All new degree-seeking students are required to attend an orientation to the college. Special workshops are offered on library and technology usage, computer skills, etc.

12. Mandatory Advising/Degree Planning 

All new degree-seeking students are required to see an advisor to help them select courses, develop a plan for completing degrees or certificates, and/or a plan for transferring to another institution.

13. One-Stop Enrollment Services

Enrollment services are located together, so that students can easily access enrollment services at entry. It generally is supported through cross-training.

14. Peer Mentoring/Tutoring /Advising

Students are selected, trained and monitored as they take an active part in helping their peers succeed and persist.

15. Counseling and Support Groups

Career counseling, personal counseling and referral, support groups, and personal development classes are offered by counselors

16. Career Exploration/Student Employment Services

Student access to career counseling, introductory courses or orientations to career/technical programs, and student employment services that assist with job hunting while they are enrolled

17. Calling Campaigns; Person-to-Person Contact

A system for contacting students by phone, email, or other means, in order to support their ongoing enrollment, use of campus resources, academic good standing, and success.

18. Financial Aid Outreach

Student access to financial aid application assistance through workshops, special events, or individualized assistance; workshops or classes on scholarship applications are offered; proactive strategies are in place to inform students about financial aid resources, eligibility requirements, and materials needed to complete their files.
Campus Climate

19. Relationship-building Activities

Programs that foster positive student relationships with faculty, advisors, staff members, and peers; building a sense of belongingness, motivation, and purpose.

20. Non-Traditional Student Support

Specific initiatives to support students who are “non-traditional” (e.g., returning adults, dislocated workers, displaced homemakers, first generation, etc.).
21. Co-Curricular Activities/Student Life

Leadership programs, clubs, and special events create a positive climate for remaining on campus (e.g., student government, clubs and student organizations, co-curricular activities, student lounges and study spaces, etc.).

22. Faculty Involvement

Opportunities and rewards are intentionally provided for out-of-class student-faculty contact (e.g., faculty participating in orientation, advising student clubs, service learning, advising/mentoring).

23. Ceremonies, Traditions, and Special Events

Institutional ceremonies and traditions strengthen communal bonds and deepen connections to the campus (e.g., shared traditions, barbecues, holiday celebrations, festivals, signature events, etc.

Electronic and Online Tools

24. Online Student Services

Services such as admissions, registration, advising, orientation, financial aid information, email communication, etc., are provided online for students, and easy to navigate.

25. Degree Audit

Students are able to monitor their progress and understand alternative options for degree completion through an online degree audit system

Institutional Leadership and Assessment

26. College-Wide Retention Initiatives

College leaders have made an explicit commitment to monitoring and improving retention; developing related goals, organizing and funding initiatives to attain those goals.  

27. Systematic Assessment and Reviews

Data about students’ performance, engagement, satisfaction, etc., are collected, reviewed, organized and disseminated in clear and useful ways.  Assessment is used to improve retention practices.
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Appendix E
Resources and References:

Measure What You Treasure Student Success Report

http://www.odccwd.state.or.us/files/pdf/StudentSuccessReport08.pdf
Oregon Community College Profiles

http://www.oregon.gov/CCWD/pdf/Profile/07-08Profile.pdf
Oregon Community College Key Performance Measure Trends

http://www.oregon.gov/CCWD/pdf/WayMeans/09-11/WaysMeansSubcommitteeOnEducation.pdf
SENSE Data PowerPoint – March 2010

http://www.odccwd.state.or.us/StudentSuccess/edocs/committee/recent/SENSEData.ppt
SENSE Highlights – March 2010

http://www.odccwd.state.or.us/StudentSuccess/edocs/committee/recent/SENSEHighlights.doc
Student Persistence and Completion Task Force Charge – April 2010

http://www.odccwd.state.or.us/StudentSuccess/edocs/committee/recent/TaskForce.doc
Student Success 2009 Work Plan and highlights of the 27 Best practices http://www.ode.state.or.us/superintendent/update/2009-aug-27-community-colleges---profiles-performance-indicators-best-practices-student-success-work-plan-and-key-issues.doc
Unified Education Enterprise (UEE) Work Plan 2009-10 – April 2010

http://www.ode.state.or.us/superintendent/priorities/handout---2010-april-uee-workplan.doc
Oregon Community Colleges Student Success Plan/Persistence and Completion
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