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ISSUE BEFORE THE BOARD: Oregon Dual Credit Program Standards
BACKGROUND:  In 2005, the Legislature passed Senate Bill 342 with the express intent of improving student progress through postsecondary education by encouraging cooperation among the postsecondary education sectors on specific alignment initiatives. The Joint Boards of Education created a framework for all of the alignment work and used its Unified Education Enterprise (UEE) subcommittee to fulfill the requests in SB 342 and other alignment efforts identified by leadership. The Dual Credit Standards are in response to the requirements of Senate Bill 342.
Dual credit is defined as awarding secondary and postsecondary credit for a course offered in a high school during regular school hours, as determined by local school board and community college/university board policy. Currently there are 17 community colleges and 4 OUS institutions that offer dual credit. All current programs, and any new programs, will need to be approved by June 30, 2013 in order to continue offering dual credit. 

In 2010, the Joint Boards of Education adopted program approval standards for dual credit programs in Oregon to assure program alignment across community college and Oregon University System (OUS) institution dual credit programs. The standards are based on national criteria from the National Alliance for Concurrent Enrollment Partnerships and focus on faculty preparedness, student performance, valid assessment, and curricular alignment.
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Executive Summary

In 2008, the OUS Office of Institutional Research, working with the Office of Community Colleges and Workforce Development, undertook a pilot study to evaluate dual credit instruction – courses taught in an Oregon high school, by a high school teacher sanctioned through a college, that carry both high school and college credit. The study found that dual credit instruction does as well as college‐situated instruction in readying students for future college work. After the study appeared, the Joint Boards of Education, acting through the Unified Education Enterprise, directed that it be repeated every two years with the aim of establishing a protocol by which to assess the effectiveness of dual credit programs. To that end, the present study addresses two questions: (1) Do high school students who take dual credit courses succeed when they go on to college?, and (2) Does dual credit instruction do as well as college situated instruction in preparing students for subsequent college coursework? The earlier study looked at high school students who took dual credit courses in 2005‐06; the present study looks at students who took dual credit courses in 2007‐08. 

In addition, the study includes a statistical sketch of the dual credit program at each participating Oregon college and summary data from community colleges’ dual credit programs in career and technical education.

1. Do high school students who take dual credit courses succeed when they go  on to college?

An array of evidence says that dual credit students do succeed:

· Dual credit students have a higher college participation rate than high school graduates overall. Of Oregon’s dual credit seniors in 2007‐08, 81.4% continued to some form of postsecondary education by the following winter, compared to 72.6% of Oregon’s high school graduating class of 2005, the last year statewide participation rates were available.
· Dual credit students who go on to college continue to the second year at a higher rate than freshmen who enter college without having earned dual credit. Within the cohort of freshmen who entered OUS in fall 2008, 87.0% of those who took dual credit in 2007‐08 continued to the second year of college, compared to 79.9% of those who did not. The correlation between dual credit enrollment and freshman persistence exists even after controlling for academic strength and other predictive influences on student advancement.
· Among freshmen who continue to the second year of college, dual credit participants earn a higher first year GPA. For the population of freshmen entering OUS in 2008‐09 and returning the following year, those who took high school dual credit in 2007‐08 completed the first year of college with an average GPA of 3.13, compared to 2.97 for those who did not take dual credit.
· Students who continue to the second year of college accumulate more college credit if they take dual credit in high school. In 2008‐09, among freshmen new to OUS who returned the following year, dual credit and non‐dual credit students alike completed an average of 44 credits. But dual credit students amassed far more cumulative credit. By the start of the second fall, they had accumulated 61.3 college credits, more by almost a full term’s worth than the 49.8 credits accumulated by their classmates who took no dual credit in high school.

2. Does dual credit instruction do as well as college‐situated instruction in preparing students for subsequent college coursework?

The short answer to the question is yes.

The study identifies a number of core lower‐division sequences – in writing, mathematics, and Spanish – where success in the final course of the sequence can be presumed to depend on knowledge gained in the prerequisite. When dual credit students who take the prerequisite in high school and the final course in college are compared to their college classmates who take the entire sequence in college, it turns out that they pass the final course in proportions that are substantially equivalent to those of their college prepared classmates. It follows that dual credit high school instruction must have done as good a job as college‐situated instruction in readying students for the final course of the sequence.

However, this assessment needs qualifying. In several of the mathematics sequences, dual credit students earn a lower average grade in the final term even though their pass rates are largely equivalent. But the indications are mixed. There are other mathematics sequences in which dual credit students’ average grade in the final term is as high as or higher than their college‐prepared classmates’, and in writing and Spanish, it is as high or higher more often than not. If, on the basis of these mixed indications, we were to conclude that dual credit mathematics instruction was inadequate, we would also have to conclude that  college‐situated writing and Spanish instruction was inadequate. Rather than impugning both instructional venues, it is more reasonable to give dual credit instruction a qualified endorsement. Pass rates in the final term affirm its effectiveness, and average grades in the final term yield conflicting results. The preponderance of evidence therefore favors dual credit instruction, but more than one mathematics sequence calls for close scrutiny in any future study.
  
2008 
2010
Most common classes:  Writing, Math, History

Number of students 
12,027  
23,982 (+ CTE)

Number of courses  
1,668  
1,820

Number of sponsoring colleges  
18  
21

Total credits 
108,913
183,228 (+ CTE)

Mean grade in DC classes
 3.39
3.43

Average credits per pupil
9.1  
8.5

% of college’s credit 
2.9%  
5.0%

Percent of Seniors taking DC
N/A 
15.0%
Other information:
Comparative Performance (2010 report only)

College Attendance Rate:
Dual Credit  
81.4%


Not Dual Credit  
72.6%

Persistence in College:
Dual Credit 
87.0%*


Not Dual Credit  
79.9%

First Year OUS College GPA
Dual Credit
3.13


Not Dual Credit 
2.97

OUS Credits after one year:
Dual Credit 
61.3


Not Dual Credit  
49.8

* Statistically significant – controlling for other academic factors would have predicted lower persistence rate.
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